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St Clare’s Catholic Primary School 

Pupil Premium Strategy 

School Context: 

St Clare’s Catholic Primary School is a diverse, one-form entry catholic primary school, in 

Wavertree, Liverpool. The school is in the top 10% percent of the school’s deprivation 

indicator. Our school has many pupils living in economically challenging circumstances 

and an area of high crime, anti-social behaviour and our families regularly experience the 

pressures of those circumstances. 

The school provides a secure, stimulating and enriched environment where pupils 

develop positive personal qualities, social awareness and understanding. The school 

promotes faith, family, respect, resilience, resourcefulness, responsibility and 

reflectiveness.  

It is a place where children of all races and religions find safety and respect for 

themselves, their families and their traditions. The school is inclusive providing for the 

needs of all pupils regardless of ability, gender or background. 

School overview 

Detail Data 

School name St. Clare’s Catholic 
Primary School 

Number of pupils in school  192 

Proportion (%) of pupil premium eligible pupils 47.9% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to 2024/2025 

Date this statement was published 12th November 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Elizabeth MacKenzie 

Headteacher 

Pupil premium lead Gwen Pilkington 

Deputy  

Headteacher 

Governor lead Keith Woodward 

Vice-Chair of Governors 
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Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £123,740 

Recovery premium funding allocation this academic year £13,630 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 137,370 

Pupil Premium Year Group Entitlement Number & % 

Reception 5/17    29% 

Y1 6/16   38% 

Y2 14/29   48% 

Y3 17/25   68% 

Y4 10/30   33% 

Y5 17/30   57% 

Y6 11/29   38% 
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Part A: Pupil premium strategy plan 

Statement of intent 

In line with the EEF Guide and government catch-up guidance, St Clare’s will adopt 

a tiered approach to Pupil Premium spending. They are as follows:  

1. Quality First Teaching - Ensuring an effective teacher is in front of every class, and 

that every teacher is supported to keep improving, is the key factor to a thriving school 

and should rightly be the top priority for Pupil Premium spending. Spending on improving 

teaching might, but not exclusively, include professional development and training. 

 2. Targeted academic support - Evidence consistently shows the positive impact that 

targeted academic support can have, including on those who are not making good 

progress. Considering how classroom teachers and teaching assistants can provide early 

targeted academic support, including how to link structured one-to-one or small group 

intervention to classroom teaching, is a key component of an effective Pupil Premium 

strategy. The EEF have evaluated the impact of a range of strategies and schools are 

encouraged to make use of these resources.  

3. Wider strategies - Wider strategies relate to the most significant non-academic barriers 

to success in school, including attendance, behaviour and social and emotional support. 

While many barriers may be common between schools, it is also likely that the specific 

features of the community each school serves will affect spending in this category. 

4. Education Recovery – Our strategy is also integral to wider school plans for education 

recovery, notably in its targeted support through tutoring for pupils whose education has 

been worst affected, including non-disadvantaged pupils who may be or have been 

disadvantaged in other ways through the Covid-19 pandemic. 

5. Whole school vision – The principles that underpin our plan are shared by all school 

staff, so that we can work together to diminish the differences between disadvantaged 

and non-disadvantaged children. The resources and the methods used are proven by a 

strong evidence base in all instances. The spending plan has been produced alongside 

the SDP, CPD plan and Sports Premium Plan; all are closely linked. 

Challenges 

Challenge 
number 

Detail of challenge  

1 Early diagnostic assessments & observations indicate a low developmental 
level in Communication, Language and Literacy on school entry at Early Years 
0% of  disadvantaged children were at the expected level of development 
compared with 17% of non-disadvantaged pupils. 
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2 The current phonics screening check data indicates that only 60% of the 
current Y2 have reached the pass mark for standards in phonics. Overall, the 
standard is low but the disparity between disadvantaged 62% and non-
disadvantaged 57% is relatively narrow. 

3 NFER assessments indicate that pupil attainment in Maths is lower in 
disadvantaged pupils across  KS1 & KS2  47% of disadvantaged pupils 
working well below the expected standard compared with 36% of non-
disadvantaged pupils working well below expected standard for their year 
group. 

4 Attendance & Punctuality of disadvantaged pupils 93% is lower than that of 
non-disadvantaged pupils 96%. The number of persistent absentees is higher 
amongst disadvantaged pupils 69% than in non-disadvantaged pupils 31%. 
Absenteeism negatively impacts pupil performance and overall school 
standards this is evidenced by careful analysis of attendance data pre and 
post lockdown. 

5 Through our observations, discussions and evidence from the PASS survey 
we have noticed that the mental-health and well-being of our disadvantaged 
pupils has been impacted by school closures to a greater extent that non-
disadvantaged pupils. Evidence is backed by national studies 

Teacher referrals for support for mental health and well-being have increased 
since the pandemic. Pupils, many of whom are disadvantaged,  require 
additional support with social and emotional needs and have small group 
interventions with trained adults 

6 Through analysis of attendance at parental meetings and discussions with 
staff it is clear that many of our families have low aspirations 

Parents with few financial resources tend to hold lower educational 
expectations for their children. Both parents and young people in deprived 
areas tend to have lower educational expectations. This can lead to 
disengagement especially in UKS2 pupils. Lack of life experiences and 
curriculum enrichment for our disadvantaged pupils causes significant lack of 
general knowledge, life skills and vocabulary gaps. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1 Early language acquisition assessed by 
appropriate screening 

 As the children leave EYFS they are seen to 
make progress toward age related standards 

This will be measured by reception baseline 
screening, teacher assessment and 
observation 

Targeted interventions in place 

Clear evidence of pupils progressing to 
appropriate standards 

2 Reduce the gap between disadvantaged 
and others nationally and improve standards 
overall in the phonics screening check in KS1 

All staff trained in RWI 

Regular assessments occurring 

Targeted interventions 
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This will be measured by phonics screening 
check 

A greater number of disadvantaged pupils 
reaching the pass mark in the phonic 
screening check 

3 Improve overall attainment and progress in 
reading writing and maths at the end of Key 
Stage Two 

This will be evidenced by termly NFER 

Fully implemented NFER analysis 

Targeted interventions evidenced by input 
and output data 

Clear evidence of pupils progressing to 
appropriate standards 

At end of KS2 gap between disadvantaged 
and others in school at EXS and GDS 
narrows 

3 Prevent a gap in standards between 
disadvantaged and others in school and 
nationally in the Multiplication Tables Check 
in Year 4 

This will be measure by the MTC 

Implementation of training for MTC 

Successful administration of MTC 

A high proportion of disadvantaged pupils 
reaching the pass mark in the Multiplication 
Tables Check 

4 To achieve and sustain improved 
attendance for all pupils, but in particular 
those that are disadvantaged and persistent 
absentees 

This will be monitored and measured by 
weekly attendance analysis 

Appointment and training of attendance 
officer 

Regular meetings with EWO  

Improved attendance of disadvantaged 
groups of children so that overall attendance 
is showing sustained improvement to be in 
line with national and that of disadvantaged 
pupils is in line with or better than non-
disadvantaged pupils 

5 Ensure that all children receive appropriate 
support for their mental health and well-being  
(post Covid-19) 

Measured by PASS and provision of external 
support services  

This aspect is closely linked to the Sports 
Premium Plan 

ROAR training  

Implementation and staff training for the 
PASS survey and appropriate follow-up 

Appointment & training of Senior mental 
health lead 

Clarify links with sports premium planning 

Pupils whose well-being or mental health 
has been  affected by Covid-19 or otherwise 
are supported by the systems in place or 
offered by the school 

6 Raised aspirations of pupils and families to 
increase educational expectations and widen 
career choices and further education options 

This will be measured by PASS 

Measure by a simple experience survey 

Improved attendance, surveys of pupils, 
parents and outside agencies, exit interviews 
with Y6 pupils  

This aspect is closely linked to the Sports 
Premium plan 

 

Planned enrichment curriculum closely 
linked to the whole school curriculum 

Establish a baseline for experiences beyond 
the curriculum 

Links to the sports Premium plan which 
enhances healthier living opportunities 

Pupils will aspire to pursue a variety of 
different opportunities through the roles 
offered within school, visitors to school and 
focus on career choices. Engagement and 
participation will improve. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Employment of FT 
teacher to support 
teaching/improve 
standards  

Good teaching is the most important 
lever schools have to improve 
outcomes for disadvantaged pupils. 
Using the Pupil Premium to improve 
teaching quality benefits all students 
and has a particularly positive effect on 
children eligible for the Pupil Premium. 

As evidenced by the EEF toolkit 

1, 2, 3 

Literacy Counts new to 
year group training for 
Read to Write English 
curriculum  

Read to Write is evidence-based 
teaching of writing. These units have 
been carefully mapped out so the entire 
statutory curriculum for writing is 
covered for each year group. They also 
enable schools to draw upon the wider 
curriculum, which supports schools to 
build rich curriculums. 

1, 2 

Whole school Read, 
Write, Inc phonics 
training and purchase 
of materials 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading, 
particularly for disadvantaged children 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1, 2 

Developing Maths 
Mastery NCETM 
training for Y2 and Y6 
teachers 

The DfE non-statutory guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches:  

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

The EEF guidance is based on a range 
of the best available evidence:  

Improving Mathematics in Key Stages 2 
and 3 

 

2, 3, 5 

Training and 
Incorporation of NFER 

Standardised tests provide reliable 
insights into the strengths and 
weaknesses of each pupil, groups of 

1, 2, 3 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
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standardised data into 
assessment systems  

pupils and subjects. This allows us to 
make effective provision for pupils and 
plan appropriate CPD 

 

EYFS Curriculum-
Language and 
Leadership 
development 
programme 

The Early Years Foundation Stage 
(EYFS) sets the standards that all early 
years providers must meet to ensure 
that children learn and develop well and 
are kept healthy and safe. It promotes 
teaching and learning to ensure 
children’s ‘school readiness’ and gives 
children the broad range of knowledge 
and skills that provide the right 
foundation for good future progress 
through school and life. 

1, 2, 4, 5, 6 

‘Now Press Play’ 
training, purchase of 
equipment and 
incorporation into 
curriculum 

The style of learning allows children to 
really immerse themselves into a topic 
and experience it, gaining that 
deepening of understanding and 
enrichment of the curriculum that 
deprived pupils lack. The children enjoy 
it immensely, moving around and taking 
on the different roles. Even children 
who are usually fairly quiet have the 
confidence to join in. The experiences 
have been invaluable in developing 
children’s confidence as well as their 
understanding of a topic.  

1, 4, 6 

Philosophy for Children 
training and 
incorporation into 
curriculum areas 

Philosophy for Children, or P4C, is an 
approach to teaching and learning, in 
which children take part in philosophical 
enquiry. It enhances thinking and 
communication skills, boosts confidence 
and self-esteem, and improves 
behaviour and well-being. 

1, 4, 5, 6 

Implementation of 
INSIGHT data 
management system 
from EYFS to Y6 

Sophisticated assessment systems 
provide reliable insights into the specific 
strengths of individual pupils and 
groups of pupils. This ensures that 
pupils receive the correct provision as 
part of a whole school approach to 
intervention 

Standardised tests | Assessing and 
Monitoring Pupil Progress | 
Education Endowment Foundation | 
EEF 

1, 2, 3 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Deployment of 
additional staff to 
support intervention 
groups  

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

1, 2, 3, 5 

Deployment of Maths 
lead to tutor individuals 
across KS2 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

3, 5, 6 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support. 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading, 
particularly for disadvantaged children 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

1, 2, 6 

Training for LSA in 
Project X Code 
(reading intervention) 

Project X CODE is a proven reading 
intervention programme with an integrated 
online subscription, for children in Years 

1, 2, 3, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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2–4 (P3–5) who are a year or more 
behind in their word reading. CODE 
combines phonics and comprehension 
development in an exciting and 
motivational character adventure series. 

LSA to deliver 
Beginning First Class 
@ Number  

1stClass@Number is an Every Child 
Counts numeracy intervention. It is for 
children who have fallen behind at 
mathematics and need a helping hand to 
get back on track and catch up with their 
peers. There are three versions: - 
1stClass@Number 1 is mainly for children 
in Year 2; - 1stClass@Number 2 is mainly 
for children in Years 3-4. 

https://everychildcounts.edgehill.ac.uk/wp-
content/uploads/2021/10/all-schools-1CN-
Interim-Report-Jan-2021.pdf 

3, 6 

LSA to deliver First 
Class @ Number 1 

LSA to deliver First 
Class @ Number 2 

Re-training for and 
implementation of 
‘Maths Mastery for 
KS2’ 

NCETM have worked with classroom-
based teachers within the Maths Hubs 
network to produce a range of mastery 
materials. They provide professional 
development and guidance to 
help teachers develop a mastery 
approach in their classrooms and schools. 

3, 6 

LSA to deliver 
‘Language Steps’ early 
language intervention 

Language Steps targets language 
comprehension and expression. The 
programme includes language activities 
targeting one to four word level. The 
approach is focused on key word 
understanding and expression and does 
not explicitly target vocabulary, basic 
concepts or grammar. 

 Oral language interventions | Toolkit 
Strand | Education Endowment 
Foundation | EEF 

1, 2, 3, 6 

Newly appointed and 
trained mental health 
lead to identify children 
and support them with 
or refer them to 
appropriate intervention 
according to their 
needs. 

For some young people, more targeted 
support is necessary to address 
symptoms of depression, anxiety or 
stress. Here, the evidence shows that 
interventions are more likely to be 
effective when delivered by trained 
professionals, rather than teachers. And 
so schools need support to make good, 
evidence-informed choices between the 
wide range of options available, and the 
resources to bring in the right 
interventions to meet their pupils’ needs – 
including designated mental health 
support workers, as part of, or in addition 
to, existing mental health support teams. 

https://www.eif.org.uk/blog/schools-
need-the-tools-and-resources-to-

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.eif.org.uk/blog/schools-need-the-tools-and-resources-to-make-effective-mental-health-support-a-critical-plank-in-education-catch-up
https://www.eif.org.uk/blog/schools-need-the-tools-and-resources-to-make-effective-mental-health-support-a-critical-plank-in-education-catch-up
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make-effective-mental-health-support-
a-critical-plank-in-education-catch-up 

 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this approach Challen
ge 
number
(s) 
addres
sed 

Whole school ROAR 

(mental health training) 
by lead staff enables us 
to identify pupils well-
being issues on a daily 
basis and deal with 
them as they arise. 

There is extensive evidence associating childhood 
social and emotional skills with improved outcomes at 
school and in later life (e.g., improved academic 
performance, attitudes, behaviour and relationships 
with peers): 

EEF_Social_and_Emotional_Learning.pdf(educatione
ndowmentfoundation.org.uk) 

4, 5, 6 

Deployment of 
Attendance Manager to 
monitor and manage 
attendance by 
embedding the 
principles of good 
practice set out in the 
DfE’s Improving School 
Attendance advice. 

The DfE guidance has been informed by engagement 
with schools that have significantly reduced levels of 
absence and persistent absence. 

3, 4, 6 

Deployment of Learning 
Mentor to support 
families  

There is extensive evidence associating childhood 
social and emotional skills with improved outcomes at 
school and in later life (e.g., improved academic 
performance, attitudes, behaviour and relationships 
with peers): 

EEF_Social_and_Emotional_Learning.pdf(educatione
ndowmentfoundation.org.uk) 

3, 4, 5, 6 

PASS survey purchase 
and completion to 
identify social and 
emotional issues that 
are arising in groups of 
children. Staff training 
to  

There is extensive evidence associating childhood 
social and emotional skills with improved outcomes at 
school and in later life (e.g., improved academic 
performance, attitudes, behaviour and relationships 
with peers): 

EEF_Social_and_Emotional_Learning.pdf(educatione
ndowmentfoundation.org.uk) 

3, 4, 5, 
6,  

‘Grassing and 
Grooming’ training and 

In order to tackle new challenges associated with 
young people’s use of social media we are committed 

4, 5, 6 

https://www.eif.org.uk/blog/schools-need-the-tools-and-resources-to-make-effective-mental-health-support-a-critical-plank-in-education-catch-up
https://www.eif.org.uk/blog/schools-need-the-tools-and-resources-to-make-effective-mental-health-support-a-critical-plank-in-education-catch-up
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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implementation into Y5 
and Y6 PSHE 
curriculum, to enable 
children to deal with 
anti-social issues that 
they could be faced with 
in the local area 

to the creation of new scenario based programmes of 
learning, based on stories that children tell us about 
their online experiences. (Ariel Trust) 

We turn the stories that children tell us into short 
films and develop active learning strategies in 
response to those films. This approach to learning is 
built on a substantial evidence base, for 
example Herbert and Lohrmann (2011), concluded 
that: 
“Active learning strategies are key to effective 
health education, as they allow students to apply 
knowledge through practice.” 
 

Plan of curriculum 
based experiential 
educational visits. 

Educational visits/visitors to school enrich the 
curriculum by providing experiential learning for 
disadvantaged pupils, this in turn enables them in 
reading across the curriculum and develops their 
vocabulary. 

EEF/Pupil Premium Awards research on the 
importance of experiential learning 

Wider research regarding the importance of building 
cultural capital 

1, 4, 5, 6 

Provision of broader 
sporting experiences 
and range of sport 
offered to targeted 
disadvantaged children 
and classes  

Physical activity has numerous benefits for children 
and young people’s physical health, as well as their 
mental wellbeing (increasing self-esteem and 
emotional wellbeing and lowering anxiety and 
depression), and children who are physically active are 
happier, more resilient and more trusting of their peers. 
Ensuring that pupils have access to sufficient daily 
activity can also have wider benefits for pupils and 
schools, improving behaviour as well as enhancing 
academic achievement. 

https://www.gov.uk/guidance/pe-and-sport-premium-
for-primary-schools 

4. 5, 6 

 

Total budgeted cost: £ [insert sum of 3 amounts stated above] 

http://www.arieltrust.com/co-creation-responding-needs-children
http://www.arieltrust.com/co-creation-responding-needs-children
https://www.arieltrust.com/interventions-violence-reduction-education
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Assessments at the end of 2021-2022 show a drop in attainment as a whole school 

due to the lack of face-to-face schooling during the pandemic; pupil premium children 

as a result of not being able to access sustained high-quality teaching and 1:1 

intervention in the previous 12-18 months due to the pandemic, despite our best 

endeavours. The attainment of disadvantaged pupils is not in line with their non 

disadvantaged peers, in almost every instance. 

Key Stage/Year group Pupil Premium Non-Pupil Premium 

KS2 (RWM combined) 27% 56% 

KS1 (RWM combined) 21% 20% 

Y1 (PSC) 50% 85% 

Reception (GLD) 33% 62% 

Y4 (MTC) (20+) 41% 59% 

 

However, due to the implementation of Read, Write Inc. in November 2021, as part of 

the Liverpool Reading Project, 66% of children (not previously achieving the expected 

level in PSC) in Year 2 achieved the expected level in the Phonics Screening Check – 

79% of pupil premium children compared to 53% of non-pupil premium children. As 

reading in particular is given such emphasis, especially with the deployment of support 

staff to provide 1:1 tutoring in phonics to enable children who were falling behind to 

close the gap, progress has been good from very low starting points. 

 Our assessment of the reasons for these outcomes’ points primarily to Covid-19 

impact, which disrupted all our subject areas to varying degrees, but particularly Maths 

at Key Stage 2. As evidenced in schools across the country, school closure was most 

detrimental to our disadvantaged pupils, and they were not able to benefit from our 

pupil premium funded improvements to teaching and targeted interventions to the 

degree we had intended this manifested in large gaps in knowledge. However, during 

21-22 we used PP funding to mitigate the impact by our resolution to maintain a high-

quality curriculum, provide high quality small group teaching, one-to-one tutoring, 
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before and after school classes to narrow the disadvantage gap and boost the 

confidence of those children attempting end of key stage assessments for the first time 

in 2 years. For the year 22-23 we have overhauled our Maths curriculum and provided 

specialist CPD to implement the new scheme of work and new mathematical strategies 

Our whole-school attendance was 94.1% for 2021-22, just slightly below the national 

figure of 94.6%. However, there was a slight 2.65% gap between pupil premium and 

non-pupil premium children’s attendance: 86.61% - 89.28%. This can largely be put 

down to the negative effects of the pandemic on those families who are disadvantaged. 

Actual persistent absence was 19%, nationally in primary education, it was 12%.  

These figures explain our strategic focus on attendance in our current pupil premium 

plan as we aim to return attendance back to pre-pandemic levels and beyond.  

Our assessments and observations indicated that pupil behaviour, wellbeing and 

mental health were significantly impacted last year, primarily due to the lack of referral 

services during COVID-19-related issues. The impact was particularly acute for 

disadvantaged pupils. We used pupil premium funding to provide wellbeing support for 

all pupils, and targeted interventions where required. We are further building on that 

approach with the activities detailed in this plan. We have appointed a Mental Health 

Lead who works closely with our allocated Mental Health Practitioner, Seedlings 

Therapist, a Play Therapist and leads social and emotional interventions. We have 

provided support for all children identified throughout the pandemic as requiring 

additional support for mental health. This will continue to be a priority in the future. 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Read to Write Literacy Counts  

Grassing and Grooming Ariel Trust 

Now Press Play Winslow Resources 

ROAR Merseyside Youth Association 

Mathematics Mastery Primary ARK curriculum 

Read, Write Inc phonics Ruth Miskin 

IT’S YOUR CHILD’S LIFE It’s Your Life 
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 

 


